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What is Midvale Partnership for Student Success?

In 2018, Canyons School District and its partners were awarded a competitive Utah Senate
Bill 67 Partnership for Student Success grant to improve educational outcomes for low-
income students. The funding supported the formation of cross sector partnership to use
data to align and improve efforts to improve student success. This investment of nearly 2.5
million dollars over 5 years established Midvale Partnership for Student Success (MPSS),

a collaborative of over 40 public and private partners focused on ensuring all students
succeed in school and successfully transition to adulthood. Together MPSS is leveraging
school and community resources to promote academic learning and healthy development,
strengthen the schools, support families, and address intergenerational poverty.

The basic premise of MPSS

is that schools, parents/
caregivers, and communities
must work together to “get the
conditions right” for learning
and development. That
means we must strengthen
the educational system to
ensure all students succeed
using multiple strategies that
focus on improving teaching
and instruction, student
interventions and classroom
management practices,
school climate and culture,
communication channels,
parent and community
engagement, and overall
school operations. At the
same time, we must address
poverty and its correlates,
including factors such as poor
nutrition, food scarcity, lack of medical, dental, and mental health services, limited affordable housing, lack of
youth development opportunities that lead to well-rounded students, neighborhood violence and gangs, cultural
and linguistic differences that become barriers, un- and under-employment, and other family instabilities.

MPSS focuses on the City of Midvale, one of the most diverse, highly-impacted communities in the Salt Lake
Valley and the State of Utah. Midvale is located 12 miles south of Salt Lake City smack in the middle of the Salt
Lake Urbanized Metropolitan Area. Over the past few years, hundreds of millions of dollars in new investments
have been made in the area. There are 33,000 residents of Midvale, approximately 1,300 businesses, and another
25,000 individuals work in the city (https://www.midvalecity.org/departments/community-development/economic-
development). Innovative approaches to address intergenerational poverty start with strengthening the educational
system, building schools as hubs of community support, and revitalizing neighborhoods. The MPSS provides the
infrastructure for this work to happen in the Hillcrest High School feeder pattern in Canyons School District.



https://www.midvalecity.org/departments/community-development/economic-development
https://www.midvalecity.org/departments/community-development/economic-development

MIDVALE PARTNERSHIP FOR STUDENT SUCCESS

Why Midvale and the Hillcrest Feeder Pattern?

Children residing in Midvale primarily attend a network of schools contained in the Hillcrest High
School Feeder pattern. Over 5,000 students in Kindergarten to 12th grades are served across a
group of 5 schools in the feeder system, including Hillcrest High School, Midvale Middle School,
Midvale Elementary School, East Midvale Elementary School, and Copperview Elementary School.
Students attending these schools come from diverse backgrounds, especially as compared to other
schools in Canyons and across the State of Utah. In 2021, 56% of the students were minorities (with
39% Hispanic and 1% Native American), 69% of students lived in poverty, 11% were in special
education, and 25% were English Language Learners.

TABLE 1: Student Demographics across the Hillcrest Feeder Schools in 2020-2021:

Copperview East Midvale Midvale Hillcrest Feeder
Elem Midvale Elem Middle High Pattern
Elem Wide
Enrollment in 2020-2021 * 345 431 587 871 1883 4117
Grades Served in 2020-2021 K-5 K-5 K-5 6-8 9-12 K-12
Race/Ethnicity *
White Caucasian in 2020-2021 25.8% 40.4% 27.9% 35.8% 58.5% 44.7%
Minority 74.2% 59.6% 72.1% 64.2% 41.5% 55.3%
Hispanic 62% 32.0% 60.1% 45.8% 24.4% 38.0%
Native American 1.2% 0.2% 5% 1.0% 4% 6%
Asian 3% 4.4% 5% 4.8% 8.6% 5.5%
Black 3% 13.5% 2.9% 5.4% 1.9% 41%
Pacific Islander 41% 2.3% 4.1% 2.9% 1.1% 2.3%
Multi-Racial 3.8 7.2% 3.9% 4.2% 5.1% 4.9%
Other Key Indicators of Need
% Living in Poverty * 65.2% 59.6% 58.1% 48.3% 32.8% 45.2%
% Special Education * 20.3% 15.5% 14.3% 12.1% 8.6% 11.8%
% Multilingual Learners 48.7% 32.3% 45.7% 37.4% 8.6% 26.8%
Mobility (12% for state) ** 24.2% 29.7% 23.0% 18.8% 27% 24%
McKinney-Vento 11.9% 13.0% 18.7% 13.0% 7.1% 11.0%
% Absent >10 (19% for state) 27.0% 19.7% 27.3% 271% 40.7% 40.7%
(full academic year students)
% Absent >10 24.6% 22.7% 26.4% 27.1% 38.1% 38.1%
(all enrolled students)
Graduation Rate (88% for state) 84.4% 84.4%

Data Source: All data are compiled from the Canyons District Data Dashboard end of the year Excel Export except for graduation
rates which are from the USBE Graduation Report. All student n-sizes and percentages are based on a full academic year
(students who have membership in each location for 160+ days) with the exception of mobility. Mobility looks at the percentage
of the student body who does not have full academic year membership in that location. Chronically absent is those students who
have a 10%+ absentee rate for their membership. Please also note Copperview, Midvale and East Midvale are all community
schools and as such are reported to UTREx as 100% poverty. Numbers in the dashboard represent actual poverty as indicated
by Skyward Enrollment.

Students in the Hillcrest feeder pattern
bring with them multiple barriers that
impact learning and are indicative of
intergenerational poverty. In 2018, the
mobility rate across the schools was
34% (as compared to 11% for the state),
indicating 4 of the students who start the
academic year in the schools across the
feeder are different at the end of the year.
In 2020, 40% live in single parent homes
and nearly 10% of the students were
experiencing homelessness across the
feeder pattern. There are other indicators
of need:

+ 46% of students entering
Kindergarten did not demonstrate
prerequisite knowledge in 2020.

+ 39% of 3rd graders in were
proficient in math and 34% were
proficient in reading in 2019

+ 35% of 8th graders were proficient
in math and 23% in reading in 2019

« The graduation rate at Hillcrest High
School was 83% in 2018; 84% in
2019, and 87% in 2020.

+ 18% of students across the feeder
pattern were chronically absent in
2020 (as compared to 19% for the
state).
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Although there are indicators of need, there are many things to be excited about across this feeder pattern.
Three of the five schools have been completely rebuilt during the past decade, now inclusive of state-of-the-

art classrooms, multipurpose rooms, environmental-friendly learning spaces, and athletic facilities. Since

2012, all five schools have been transformed into community schools, bringing additional programs/services

to the buildings such as after school programming, school-based mental health services, and early childhood
programming. Hillcrest High is the magnet school for one of Utah’s 12 International Baccalaureate programs,
attracting students from all over the Salt Lake Valley to its campus. As part of its recent rebuild, a Community
Hub also was established at Hillcrest to create a safe space where students can stay at school late, access food
and clothing, and even do laundry and take showers if needed. Further, all three elementary schools have their
own Family Learning Centers where parents/caregivers and other community residents can learn English, seek
resources, attend educational and support programs, and learn how to engage further with their child’s learning.
The work of MPSS builds from these strengths by leveraging additional partners in support of the community’s

kids and families!
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Who Is Involved in MPSS?

Overall MPSS efforts are led by Canyons School District and the United Way of Salt Lake.
These three entities have mobilized over 40 partners to engage in these efforts. Of course,
multiple partners are needed to ensure all students succeed, parents/caregivers and families
are supported, schools are improving, and the community is strengthened. See the Table in the
“Appendix” on page 27.

What are MPSS Priorities and Activities?

The work of MPSS grew out of Canyons Community School efforts to adopt and implement
the evidence-based Community Collaboration Model (CCM; Anderson-Butcher et al., 2008).
This initial work began in 2012 with the transition of the three title 1 elementary schools in
the Hillcrest feeder pattern (as well as Sandy Elementary) to community schools. Canyons
Community School Model is organized around the 5 CCM pillars: Academics, Youth
Development/School Climate, Parent Engagement and Support, Health and Social Services,

and Community Partnerships.

Past evaluation research on Canyons Community Schools
demonstrates outcomes such as improved academics,
behaviors, and school climate, as well as increased parent/
caregiver engagement and access to care (Anderson-Butcher
et al., 2018; 2020). MPSS builds upon this initial work by

strengthening the efforts in the elementary schools and D":‘l’;‘;;m
expanding the model across the Hillcrest feeder pattern. Midvale [Sehool

Climate

Middle and Hillcrest High School are now also part of the
Canyons Community Schools agenda.

One of MPSS’s initial priorities involved creating the MPSS
cross-sector partnership table to span the entire Hillcrest

. . Health and
feeder pattern. Since 2018, partners have been meeting Social
regularly to create a common purpose of supporting students Services
and families across the community. An average of 35 people
attend these strategic planning meetings! Formal Memoranda
of Understandings have solidified the partnerships. Different
organizations have shared information about their programs and offerings. Members have been jointly trained on
topics such as restorative practices, gang awareness and prevention, and comprehensive strategies to promote
school attendance. Feeder pattern-wide needs are regularly discussed, and comprehensive, intentional strategies
are planned and implemented to support collective impact.

Central to the MPSS efforts has been the hiring of full-time Community School Facilitators (CSFs) at each
building. CSFs work with the district and school administration, the building leadership team, and the community
partners to maximize school and community resources to support student and family needs. Table 2 outlines the
CSF job description. In addition to these key roles and responsibilities, the work of the CSFs is maximized by the
use of ParentSquare, an application that facilitates communications with families. Essentially this tool allows the
CSFs, teachers, and other building staff to communicate with families in almost any language, thereby facilitating
communications across stakeholders (and most importantly parents/caregivers) in relation to student learning and
progress. CSFs also facilitate collaborative efforts among the various community partners working together on
behalf of Midvale students and families.
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TABLE 2: Community Schools Facilitator Job Description
Community Schools Facilitator Roles and Responsibilities

¢ Organizes and facilitates activities relating to the United Way Partnership

e Coordinates efforts among parents/caregivers, adult education, and Department of Workforce
Services DWS offerings

¢ Participates in securing on-going funding for programs providing direct services to families (mobile
food bank, eye/dental care, etc.)

e Works with civic, faith-based, community and non-profit groups to develop extended learning
enrichment programs such as robotics, chess clubs, etc.

e Actively participates in the school PTA and School Community Council and supports programs,
activities and initiatives. Recruits community volunteers as needed to run these programs.

e Ensures that all community partners and volunteers participate in the District Screening Process
and are appropriately trained in all policies and procedures relating to working with students in the
school.

e Acts as a resource to teachers who may need specialized materials or assistance in teaching a
lesson (such as materials for a science lessons, field trip, guest speakers, etc.)

* Meets regularly with administration to update

¢ Produces a monthly school newsletter featuring Pathways, school initiatives, partnerships,
opportunities for service and send to parents, civic leaders, partnerships, etc. Maintains current and
active information on website for partners, needs, opportunities for service, etc.

e Accepts assignments for special projects as needed at both a school and district level

¢ Facilitates school-family-community collaborative initiative that mobilizes school and community
learning support activities based on the needs of students, families, and community members

e Facilitates communication and relationship building with community building partners, key
stakeholders, and volunteers. Represents the school to various civic and community groups

* Creates and implements the school’s Parent Engagement Plan

One key step in MPSS efforts involves collaborative planning processes, one involving an ongoing needs/
resources assessment and gap analysis for the entire feeder pattern. These efforts have been aligned with
school improvement planning processes at each of the schools (including Turnaround Plans) and to Canyons’
broader district improvement plan. They also build from strategic plans guiding the work of external partners.

One key part of these efforts has been the ongoing collection of stakeholder perception surveys using the
Community and Youth Collaborative Institute School Experience Surveys (CAYCI-SES), as well as looking at other
district and state data collection efforts (such as the SHARPS data collected in Utah schools). Gaps in services
and emergent needs have been systematically identified as top priorities for action. Some key ones include
priorities related to academic enrichment and supports, parent/caregiver engagement, mental health, early
childhood programming, and opportunities for learning about pathways to careers. Building from this extensive
needs/resources assessment, MPSS then expands upon traditional school improvement efforts already underway
in Canyons School District by leveraging additional resources to address non-academic barriers to learning,
engaging the families and the community, and supporting the broader well-being of students.

To say it another way, Canyons School District, like other districts across Utah and the nation, have solid
infrastructure and accountabilities in place to ensure quality teaching/instructional strategies, monitor student-,
classroom-, and school-level progress on various academic indicators. Canyons also has put in place a strong
multi-tiered system of support (MTSS) that prioritizes learning supports across the continuum from universal,
school-wide approaches to targeted interventions for identified groups to intensive interventions for students
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with specialized needs). All the schools in Canyons, as well as in the Hillcrest feeder pattern, benefit from
these evidence-based school improvement strategies. Schools involved in MPSS, however, have students
coming to school with extensive needs and barriers to learning that often impede their success in classrooms.
Community schools bring another layer of services and supports that build upon traditional school operations
that are fundamental to learning, especially as they address gaps in services identified through the needs and
resources assessment.

As such, MPSS is crucial for implementing new and/or expanded programs/strategies across the five

pillars in Canyons’ Community Schools model of the evidence-based CCM (Anderson-Butcher et al., 2008).

Through multiple funding streams (some connected to community schools and others funded through other
sources such as Title 1) programs/strategies are added and organized according to the CCM five pathways.
This allows for the maximization of school- and community-based resources to support student learning, as
well as ensured the right programs/strategies were in place at the building-level based on student need and
gaps in services. A few examples of programs/services across the five CCM pillars are noteworthy:

¢ Academic learning: Standardized academic and behavioral framework across all schools; Check
in Check Out, attendance mentoring, tutoring, preschools, English Language Learner interventions,
Academic Parent Academic Team conferences, credit recovery.

e School Climate/Positive Youth Development: Multi-Tiered Systems of Supports (MTSS), classroom
management strategies, positive behavioral supports, after school programs, Latinos in Action,
community gardens, social skill groups, student clubs.

¢ Parent/Family Engagement and Support: Family Learning Centers, home visits, parent education
classes, GED classes, 1-2-3 Magic, Parents as Teachers program, financial literacy classes.

¢ Health and Social Services: School counseling and social work services, Medical/dental/vision
services, school-based mental health, expanded Student Support Teams (SST) that provide
wraparound supports, emergency assistance, food assistance, technology assistance during
COVID-19, Canyons Youth Academy.

e Community Partnerships: Adopt-a-school business partnerships, beautification activities at the
schools, community-wide celebrations (i.e., Cinco de Mayo, Harvest Days), crime prevention efforts,
university partnerships related to student supports.

A key part of the MPSS strategy focuses on coordinating and aligning services and supports across the
learning support continuum, efforts which have been critical to ensuring multi-faceted interventions were in
place for the students and families who are most socially vulnerable. More specifically as part of the Canyon’s
Community School Model, new CARE Teams were created at each elementary school building to provide
more intensive wraparound services and case management for the most highly impacted students. These
CARE Teams allowed for the comprehensive assessment of needs and examination of root causes related to
student challenges (including issues such as trauma, mental health concerns, food insecurity, and under- and
un-employment), especially as principals, CSFs, student support staff (i.e., school counselors, school social
workers, school psychologists), intervention coaches, community mental health providers, teachers, and
others worked together to provide seamless academic, social-emotional, and health/mental health services to
students and families.

The Care Teams also allowed for intentional supports to be put in place as students moved from school to
school (i.e., preschool to kindergarten, elementary to middle, middle to high, etc.,), and when there were
transitions to more/less restrictive placements (i.e., day treatment and residential programs). In the end, the
Care Teams created a strong early identification, linkage, and referral system at each building, and were a
huge success. In fact, research found these teams improved access to mental health services and decreased
absenteeism and behavioral incidents among students served (Bates et al., 2019). Due to these successes,
best practices in the Care Team model have now been adopted within the student support team structures
(SSTs) throughout Canyons School District, another success indicator of the innovations resulting from MPSS
and Canyons Community Schools!
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Several additional MPSS strategies focus
on maximizing school and community
resources, integrating services, and
reducing duplication. Canyons School
District and its partners have written
other grants, such as 21st Century
Community Learning Center grants to
support after school programming and
family engagement, an Intergenerational
Poverty Grant to support comprehensive
approaches to support pathways toward
self-sufficiency, and a McKinney-

Vento grant to support students who

are experiencing homelessness. The
district also leverages traditional funding
streams such as Title 1, land-trust
money, and Teacher Student Success
Act (TSSA) dollars to create student-
level interventions to address academic,
behavioral, and other student needs.
Collectively nearly two times the amount
of the original grant has been generated
in support of the MPSS agendal

MPSS efforts have strengthened the
data management system at Canyons,
especially as the Care Team (now SST) process ensured other types of student-level data were included in the
wraparound team process. Again this innovation resulting from the Care Teams in the MPSS schools is now
embedded into Canyon’s data dashboard system and integrates academic, behavioral, health/well-being, and
participation data together for efficient progress monitoring and planning. Data are used at the student-, school-,
and feeder-levels to guide comprehensive improvement planning efforts, and de-identified disaggregated

data are shared with partners to help with community-wide planning and reduce service duplication. Further
CAYCI School Experience Surveys are used bi-annually to assess student, parent/caregiver, and teacher/staff
perceptions of the school, non-academic barriers to learning, opportunities for pro-social involvement at the
school and in the community, and a host of other factors. These data are used to continually assess needs, as
well as monitor progress and successes.

Formal communication mechanisms have been established (including new websites and newsletters for each
school) to improve knowledge and awareness of the various opportunities, programs, and resources available
across the community. And the overall infrastructure to support these broad comprehensive strategies has
been improved to enhance collective impact. One key innovation is the regular collaboration among different
offices internal to Canyons that support student services (i.e., Federal and State Programs, Student Services,
Special Education, School Performance, etc.). Relationships also have been strengthened with partners such

as Savage Industry Services, the University of Utah College of Social Work, and local community mental health
providers.

MPSS'’ reach in Midvale is clear. See Table 3 which highlights the collective efforts since the first year of the
Senate Bill 67 investment. As the numbers demonstrate, students and families received multiple services at the
Community Schools from 2018 to 2021, however, some services were unable to be provided as schools were
shut down and volunteers/community partners were not allowed in the schools due to COVID-19 and related
mitigation practices.
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TABLE 3: Services Provided Across the MPSS Since 2018 and during COVID-19

2018-2019 2019-2020 2020-2021

SERVICE PROVIDED (COVID-restrictions)
Students Receiving Student Support Team/Care Team Services 530 822 578
Students Receiving Social Emotional Learning Supports 682 1,246 966
(i.e., School psychologist, school social workers and interns, school counselor)

Students Receiving School Based Mental Health Services 103 216 143
Families Served Through Mobile Food Pantry (monthly avg) 286 250 257
(Each participating family received 20Ibs. of food per month)
Students Receiving School Break Food Bags 1,973 1,711 640
(Winter & spring break)
Students Receiving Vision Services Through Mobile Vision Clinic 209 177 235
Students Receiving Dental/Vision/Medical Supports, Referrals, or Vouchers 348 516 347
Immunization and Flu Shot Clinics Offered 14 16 14
Volunteer Hours Completed 14,581 8,339 SIS 68
(Community volunteers, parents & families)
Parent & Family Engagement Presentations & Classes 76+ 27+ 29+
(average 10-40 participants)
Other Types of Support/Resources Provided (students & families) 2,000+ 950+ 2,441+
(Clothing, shoes, transportation, jackets, hygiene kits, school supplies,
emergency food, refugee supports, housing assistance, beds, college campus visits, etc.)
Holiday Support to Families (Total #)
Meals 59 175 294
Holiday (Sub for Santa; Operation Santa) 247 700 383
Gift Cards/Shopping (Walmart, Old Navy) 73 62 91
Shoes (Warm the Soles, etc.) 414 331 343
Book, Toy, or Blanket Distribution 596 — 150
Vivint Gives Back - 550 500
|
c We wanted to streamline not duplicate the work

and make it much more efficient and so that has
been a very, very important point along the way
in getting partner buy in and really building the
infrastructure within each school to support this

work with the pathways.
— Community Partner messssssss— ),
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How is MPSS Making a Difference?

Service delivery units clearly reflect the far reach of the Canyons Community Schools

and MPSS achievements. Table 3 showcases the current menu of programs, services, and
opportunities now available for students and families across the 5 CCM pillars. System
infrastructure and collaboration also have improved, as partners are working together and
communicating regularly about student and family needs, service delivery gaps, and emergent
priorities. The strength of this infrastructure was tested especially during COVID-19. MPSS
mobilized school and community supports to provide technology assistance and academic
supports, family services and linkage to community resources, and student interventions and
outreach.

There also are other indicators of success,
specifically at the Title 1 schools where
most of the work has been concentrated.
Two of the schools (Hillcrest High and
Midvale Elementary) were honored as State
Schools of Excellence due to their progress
in serving English Language Learners. Data
at Hillcrest High School continue to show
demonstrated improvements in relation to
graduation and college/career readiness
(key outcomes outlined in the MPSS grant).
The Hillcrest High School graduation rate
has improved over time, and in 2021 was
87% (up from 83% in 2017-18). CAYCI
School Experience student survey findings
show positive trends over-time as this
school has worked on improving its school
climate/culture and prioritized student engagement. For example, 10% more students in 2021 than in 2018 reported
they were confident they would reach their career goals in 2021. Further, about 8% more students indicated they
were “aware of careers that match my interests” and “what | learn in school will help me prepare for college” in 2021.

Major progress also has been made at Midvale Elementary School, the school serving the most highly impacted
student population in Canyons School District. Check out the call out section highlighting the work at Midvale
Elementary, as they were named a Utah School of Excellence in 2021 due to their school improvement efforts.

Another significant area of impact has focused on school mental health services. One initial innovation within

the Canyons Community School Model focused on school partnerships with community mental health. During
the early years of community school adoption, Midvale, East Midvale, and Copperview were part of pilot project
funded by the Utah State Office of Education that focused on the school-based mental health. This pilot project
did two things: (1) created a partnership among Canyons and the community mental health sector; and (2) started
a partnership with the University of Utah College of Social Work which brought student school social work interns
to these buildings.

Research exploring these innovations has demonstrated the value of these services for promoting attendance,
positive behaviors, and school climate, as well as reducing service duplication (Anderson-Butcher et al., 2018;
2020). More recent data on outcomes are presented in Table 4, showcasing how teachers’ perceptions of student
engagement, behavior, student basic needs have improved among students receiving these various services.
Specifically, classroom teachers of 257 students served through the CARE Team and in school-based mental
health services completed the Direct Behavior Ratings before and after eight weeks of intervention. Findings
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show statistically significant improvements in teachers’ reports of academic engagement and behavior and fewer
complaints of physical/health-related symptoms among students (See Table 4). Please note this tool was created
and approved for use by the University of Connecticut researchers (https://dbr.education.uconn.edu/#).

TABLE 4. Teacher/Staff Rankings Pre- to 8-weeks after the School Mental Health Intervention

Teacher/Staff perception of student’s ... Pre-Intervention Mean Post-Intervention Mean

Academic Engagement: % Time on Task in Morning Activity 5.65 6.34*
Demonstration of Respect 710 7.75*
Disruptive Behaviors 3.64 3.02*
Basic Needs Being Met 4.10 412
Complaint of Physical/Health Symptoms 4.26 4.03*

Note: Teacher/Staff rated each student on the percentage of time in the morning before lunch that the exhibited the
behavior on 0%-100% scale which reflected 0 = Never and 10 = Always.

Through years of benefiting from these additional supports, as well as observing increased behavioral health needs
among students across the district, Canyons has built from these initial successes in the Community Schools and
added additional learning supports to buildings across the entire district. In fact, today there are 22 school-based
mental health providers employed by Hopeful Beginnings, Project Connection and Odyssey House working in 43

schools across Canyons. There has been a growth in the number of school social work student interns in the district.

And the district has strengthened its own internal student support infrastructure to help meet the needs of students
and families, now with 2-6 full-time counselors and at least 1 social worker in every middle school and high school.
Essentially district leadership saw how important these services were to students and committed to allocating
resources district-wide to make these supports accessible to all. Please also see Table 5 which outlines all the
different programs/services offered across the initiative.

Another way the progress of the MPSS has been tracked over the course of the initiative is through extensive
evaluation research conducted by researchers at The Ohio State University. In addition to tracking progress toward
grant deliverables and exploring academic trends over-time (which have been difficult due to changing testing
procedures in the State), data collection efforts have involved interviews with key stakeholders, as well as the semi-
annual collection of CAYCI School Experience Survey data among students, parents/caregivers, and teachers/staff.

|
C C Everybody’s on board or working toward

one common goal and these are the five
pathways that we’re using to get there.

It’s a lot easier to understand ... hey you
fit in here but you can also fit in here and
provide X, Y, and Z. And so partners really
have kind of a focus on what they’re doing
and why they’re doing it.”

— Principal me——— ),
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HIGHLIGHT: Student Advocacy During COVID-19
Soft Closure from March 14 through May 29, 2020

COVID-19 hit in March 2020 and many programs/services
were shut down or provided limited services (ones such
as child care, family supports, youth serving organizations,
food banks, etc.). Businesses closed resulting in work-
related stressors for families who were already struggling
to make ends meet. Children and youth were exposed to
increased risks, were disproportionately impacted by the
pandemic, and yet were most in need of supports (Duque,
2020; Gabrielli & Lund, 2020; Rosenthal, Ucci, Heys,
Hayward & Lakhanpaul, 2020; Sanderson & Brown, 2020).
One interesting fact was that the percent of students
choosing to stay on-line was higher in the Hillcrest network
than in other areas of Utah, as well a choice made more
often chosen by students who were English Language
Learners. Additionally, some students had to stay home
to watch over siblings during the pandemic, and others
had to work to support their families during this stressful
time. Canyons School District pivoted during COVID-19 to
provide additional supports related to technology, family
outreach, linkage and referral, and student intervention.
The volume of these supports was higher in the Hillcrest
feeder due to the elevated needs among students in the
six community schools. Here are some highlights outlining
the ways efforts pivoted and made a difference during
these times.

Technology Assistance and Academic Supports:
¢ Delivered chrome books/hot spots to students across
the feeder pattern

¢ Provided one-to-one instruction to parents on setting
up email and learning how to access coursework and
track student work using the technology

e Created a department YouTube channel which overlaid
instructions in different languages to support access

e Teachers created TV studio classrooms to film lessons,
as well as scheduled individual phone calls and “porch
visits” to distribute supplies/homework and support
virtual learning

e Canyons School District also received a grant to give
internet access through Comcast to families who were
struggling financially, and over 1,000 families across the
district benefited from this program (many of whom
were in the Hillcrest feeder pattern).

Family Outreach and Linkage to Community Supports:
¢ Responded to 390 requests for medical/dental/vision/
mental health services, housing resources, clothing,

shoes, hygiene kits and masks, COVID-19 testing

sites, technology assistance needs, avoiding scams,
finding childcare, linking to food banks, help with
higher level curricula, translation services, domestic
violence, child behavior supports

* Provided 3977 food bags to families during 28
separate food events

¢ Delivered food to homes in all areas of Canyons
District, particularly into some of the most highly
impacted apartment complexes for those who didn’t
have transportation.

e Worked with Nutrition Services and Transportation to
provide and drop off 230 breakfast/lunches daily to
students living 2-4 miles from schools and in shelters

* Distributed each day’s school lunch and tomorrow’s
breakfast to all virtual learners across the entire district
and at the community schools.

Student Interventions and Outreach:

e Conducted 6,627 student check-ins and school work
drop-off/pick-ups, interventions to find students
who fell off the radar, case management contacts to
provide technology supports and distribute supplies/
equipment, “tutoring-by-sidewalk” interventions
where teachers made home visits to provide student
interventions, and positive reinforcements to motivate
and sustain engagement

* |Implemented 188 on-site or virtual meetings at the
community schools for Individual Education Plans
for students in special education, as well as testing
assessments and parent conferences (note these were
also done district-wide)

e (CSFs coordinated the multiple resources needed by
students and families during the pandemic, which in turn
freed up school administrator time so they could be in
the classroom, troubleshoot situations where students
were left to learn on their own on-line, and support
teachers/staff during the time of the pandemic.

e Provided oral and written translation services to assist
students and families with accessing services ($28,850;
3X usual expense)

* |Implemented individualized supports for 220+ seniors
by serving as “student or family navigators” to help
students understand graduation requirements, register
for correct classes, get needed materials, and
succeed in completing and submitting work, as well
as coordinate testing, provide gowns/transportation to
graduation events, and deliver senior gifts


https://dbr.education.uconn.edu/#
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TABLE 5: Extensive List of Programs/Services by CCM Pillars.

ACADEMIC LEARNING

Common Across District

e MTSS Instructional Priorities

* Instructional Coaching

* Building Leadership Teams

* Highly Qualified Teachers

e Gifted & Talented Opportunities

e Academic Extracurricular Activities
(i.e. DECA, HOSA, Mock Trial,
Debate)

e Credit Recovery Options

¢ Tier 2 Interventions (Read 180,
Math 180, APP)

e County Library Support
¢ National Honor Society (NHS)

e Language Supports for ML
Students

e CTEC

e Work Based Learning

e Utah College Application Week
e Financial Aid and FAFSA Night
e Sterling Scholar

e College Day

e Latinos in Action

* Robotics

* Science Fair Showcase

e Dual Immersion

e Seal of Biliteracy

* Navajo Language Class

e CTE Pathways

* Youth Academy

e Alternative Schooling — Diamond
Ridge & Entrada

Community School Specific

e Before & After School Programs

e Highly Qualified Instructional
Assistants

* Preschool

e Parents as Teachers Program

e Full Day Kindergarten

e SHINE Pathway at Hillcrest

e Waterford Upstart - Home
Kindergarten Readiness Program

YOUTH DEVELOPMENT/ PARENT & FAMILY
SOCIAL CLIMATE ENGAGEMENT/SUPPORT

Common Across District

PBIS & PBIS Rewards

School Resource Officers
Latinos in Action

Peer Leadership Team (PLT)
Link Crew

National Honor Society Tutoring

Student Government & Student
Council

Zero Fatalities Drivers Ed
Job Shadow Day
Keys to Success

Multicultural Youth Leadership
Summit

Peoples of the Pacific
UPD Gang Prevention

Mindfulness & Restorative
Practices

Career Day

Intramural Sports (Middle School)
Athletics Programs (High School)
Unified Sports

Peer Court

Junior Achievement

Red Ribbon Week

Youth Academy

Community School Specific

Before & After School Programs
Playworks

Partnerships with Boys & Girls
Club

Field Trips

Common Across District

Parent Student Teacher
Association (PTSA)

Family Engagement Nights
Dual Immersion Performances
School Newsletters

Home Visits

Latinos in Action Parent
Celebration

Winter & Spring Gathering for
Native American Students

School Community Council
Utah Parent Center
Canyons Family Center
Entrada Adult Ed Programs
Booster Parent Groups
Parent Volunteers

Interpreting and Translation
Services

Community School Specific

Family Learning Centers (w/
full-time coordinator): Includes
English Classes; Parenting
Classes; Finance Classes;
Parents as Volunteers

Parent Square Communication
App

All Pro Dads

Moms Matter

WatchDogs

Plazas Comunitarias

Holiday Support Efforts; Vivint
Gives Back

Refugee Supports with
Newcomer Teams

Communidadas Unidas

TABLE 5, continued

HEALTH AND SOCIAL SERVICES COMMUNITY PARTNERSHIPS

Common Across District

Student Support Teams (SST)

Social Worker and/or Counselor at every school

Immunization Clinics

Flu Shot Clinics

Canyons Family Center

School Based Mental Health through partners
Safe UT

School Psychologists

Medicaid/CHIP Outreach and Support
School Nurses

Vision & Hearing Screenings

5th grade Maturation

McKinney Vento Supports

H.O.P.E. Squad

Community School Specific

Additional FTE for Social Workers/Counselors
Community Hubs (clothing, food, laundry,
showers)

Medical/Community Clinics
Deseret Industries Grant
Mobile Vision Clinics
Mobile Medical Clinics
Mobile Dental Clinics

Utah Food Bank Deliveries
Warm the Soles

Operation School Bell
Weekend Food Bags

Food Pantries

Using Community Schools to Address Intergenerational Poverty

Common Across District

SL County Library

DCFS

Hopeful Beginnings

Project Connection

Larry H. Miller Charities

Unified Police

Latinos in Action (LIA)

Midvale Road Home

RSL Foundation

Utah Higher Education Assistance Authority (UHEAA)
Utah System of Higher Education (USHE)
University of Utah — College of Education
Catholic Community Services
International Rescue Committee

Asian Association

Community School Specific

Utah Food Bank

FIVE.12 Foundation

Savage Industries

Mountain View Christian Assembly
USANA Kids Eat

Dept of Workforce Services
Midvale City

Communities Building Communties
Communidades Unidas

Eye Care for Kids

Utah Partners for Health

Salt Lake County Recreation Center
Boys and Girls Club

United Way of Salt Lake

Utah Afterschool Network
Waterford Upstart

CHG Healthcare

Assistance League

Midvale Rotary

Grace Lutheran Church

America First Credit Union

15
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Finding from the Interviews

As part of the evaluation efforts, phone interviews were completed with 17 total
stakeholders (i.e., community school facilitators, principals, district administrators,
partners) involved in the MPSS work. Stakeholders were asked to share their
perspectives on the value of the MPSS and community schools work, as well as
describe ways in which they thought the schools could improve. The interview
transcriptions were examined to map common themes emerging from the data.
Results provide more insights related to outcomes associated with MPSS.

Stakeholders highlighted the success of key program and activities resulting from the work. Specifically, 15/17
stakeholders mentioned the importance of new Academic Learning strategies (i.e., reading supports, on-line credit
recovery, etc.). All 17 described new and/or expanded strategies and partnerships specific to Youth Development
and School Climate, mentioning the value of after school programs, school climate interventions, positive behavior
intervention supports, and cultural diversity awareness strategies. Sixteen stakeholders (94%) described new and/

or expanded Health and Social Services, such as added behavioral mental health supports, health services, and
programs to support basic needs. Nearly all (16/17) described Parent/Family Engagement and Support strategies,
describing specifically how the school culture has transitioned from “involvement to true engagement among parents/
families.” Similarly, 16/17 mentioned adding and/or building specific Community Partnerships, and the importance of
these for improving communications, strengthening relationships, and bringing community resources into the schools.

The backbone infrastructure provided by the MPSS was noted by all 17 stakeholders. They specifically highlighted
the important of new and enhanced structures and processes such as the expanded SST Teams, the Community
School Councils, and the MPSS or the “Senate Bill 67 Collaboration”. Additionally, 13 stakeholders (76%) described
new and/or improved roles within the school (such as the addition of CSFs, school social workers and mental
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health providers). Further, several (n=12) shared changes in the school’s improvement priorities, including an
expanding the planning process to focus beyond academics alone by addressing non-academic priorities and
incorporating community and family goals. All stakeholders explained the value of new types of data for use in
school improvement planning and the SIP, including academic report cards, curriculum-based measures, parent/
caregiver and teacher focus groups, and the CAYCI-School Experience Surveys (surveys were mentioned by
82% of those interviewed). Additionally, 13 stakeholders described mapping resources in their schools across
the 5 pathways of the CCM. Importantly, over half shared about the value of mapping resources especially for
engaging teachers and building teacher awareness of student and family needs.

Some barriers were mentioned, most often in relation to partnership development and implementation efforts.
The most common barrier mentioned by all but one stakeholder involved facilitating buy-in and readiness
(especially among district leaders and teachers). Other challenges were noted such as lack of time and funding.

Several facilitators or factors that fostered the work of the MPSS were noted. Almost all (h=16) stakeholders
discussed the importance of the CSFs for “connecting the dots” and communicating with partners. All but one
described how school and district leadership was critical to this work. About half mentioned quality attributes of
partners, such as the alignment of partner goals with the schools, individual staff within organizations, and the
successful history between the school and the partner(s).
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. CASE STUDY: Midvale Elementary School

Many of the students and families at Midvale Elementary
are faced with high rates of food insecurity, poverty,
substance abuse, gangs/violence, homelessness, and
health and mental health challenges. Of the 787 students
in Pre-Kindergarten to 5th grade, 100% live in poverty,
73% are minority, 48% are English Language Learners,
36% are homeless, and 31% are chronically absent. Many
students experience significant barriers to learning. In

any given year, scores on standardized achievement tests
indicate only a quarter of the students are on grade level
for reading and math. Like other Title 1 schools across
the nation, staff turnover is high (55% turnover each

year) and the school has had three principals and five
assistant principals in the past four years. Prior to MPSS,
Midvale was designated as “in School Improvement”
under No Child Left Behind and as a Turnaround School
(a designation for the bottom 3% of schools in terms of
academic performance in the State of Utah).

These data initially pointed to key concerns with parents/
caregivers’ trust of the school, challenges with school
climate, and needs for additional community and school
supports. School and district administrators, as well as
their building leadership teams, used these findings to
design and implement better strategies to engage and
support parents/caregivers and families. Over the course
of the next few years, a number of partnerships, programs,
structures and support systems were put in place to
address the identified needs. A few examples which

are grounded in the many best practices outlined in this
chapter are noteworthy:

® School staff members were supported to embrace
and support a new definition of parent engagement
— one that focuses on building relationships, building
skills and supports the academic growth of students.
Required Title | Parent Compacts were rewritten
collaboratively by parents/caregivers and staff, and
teachers were given the tools (digital apps for text,
translation services) to connect with parents/caregivers
frequently for positive reports, reminders and to answer
questions.

e The Family Learning Center (FLC) was retooled to
provide English, computer classes, GED courses in
Spanish, citizenship preparation programs for parents,
and parenting classes. A partnership with the Mexican
Consulate was created to offer Plazas Communitarias,
a basic skills course for parents with less than 6th grade
education.

e A 21st Century Grant was awarded to provide an
extended learning program, balancing academics with
youth development, and incorporating opportunities for
parents/caregivers to participate or attend the parent
education programs before picking up children at 6 p.m.

¢ Arrangements were made for additional meals —
breakfast, after school snack, and dinner — to
be provided at the school, and for weekend food
backpacks to go home with identified students.

* SST Teams were strengthened at the school with a
multi-disciplinary approach to identifying needs of
individual students, and then systematically addressing

needs, providing interventions, and monitoring progress.

¢ A formal partnership was developed with a local mental
health provider to create an integrated school-based
mental health program, with clinical staff participating
on the SST Team.

e A formal preschool exists at the school and is funded
by Title 1, and the Parents as Teachers (PAT) Program
was offered to parents in their homes. Parent-Child-
Connect hours were held at the school, allowing these
families to develop a sense of community and learn
together. Books were given to children weekly to build
home libraries.

¢ Positive Behavioral Intervention Supports (PBIS;
later called Multi-Tiered Systems of Support or
MTSS) was implemented consistently in the school and
supportive resources in all languages were provided
regularly to homes. Evening classes such as Incredible
Years, Positive Parenting, and 1-2-3 Magic were
offered in response to parent/caregiver requests.

¢ School staff were provided training on cultural
responsiveness, trauma informed practices, and
instructional priorities identified by John Hattie’s
Visible Learning for Teachers model (2012). In response
to CAYCI-SES findings, particular emphasis was given
to high yielding practices which support the “whole”
child.

e A structured approach to Home Visits was
implemented, resulting in about 75% participation of
Midvale Elementary families.

¢ Academic Parent Teacher Team (APPT) Conferences
were implemented, with 98% attendance of parents.
APPT is an evidence-based program from WestEd
(https://aptt.wested.org/).
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¢ Development of school traditions, celebrations
and community partnerships. Parents/caregivers
became partners in planning these events, which
reflected their cultures and neighborhood

* The Board of Education District formalized the
Community Schools as school improvement
structure based on the CCM and supported scaling-
up these structures and programs for the entire
feeder system. Grants were secured to provide
a full-time Community School Facilitator at each
school in the network.

As a result of this work over time at Midvale, parents/
caregivers are now actively involved in the PTA and
the School Community Council, giving input to school

improvement plans and the allocation of all school funds.

Parent/caregiver participation at formal conferences
now averages 95% and volunteer hours have increased.
(736 donated in 2019-2020). In addition, attendance

of students whose parents/caregivers attended Family
Learning Center programs was significantly higher

than those of students whose parents/caregivers did

not attend. As shown in Figure X, data collected at the
school demonstrate improvements in parent/caregiver
perceptions of school/community supports and the
overall school experience (a measure of school climate).
Additionally, teacher/staff perceptions of the learning
supports at Midvale Elementary have improved over
time, too. In 2018, only 49% of teachers surveyed
reported students can get extra learning supports they
need as compared to 68% in 2021.

Additionally, Midvale exited School Improvement

and Turnaround Status and is now designated as a
Targeted Support and Improvement (TSI) School. Other
awards followed, such as Canyons Board of Education
awarding district-wide APEX Awards to staff, teachers,
and volunteers and Principal Denzil Watts recognized
as the 2019 Utah Elementary Principal of the Year.
Most impressively, Midvale Elementary was named

a Utah School of Excellence in 2021 because of

their amazing efforts to “get the conditions right” for
learning for students at the schooll!

FIGURE 1: Parent/Caregiver Perceptions of Midvale Elementary School Across the Years
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Finding from Stakeholder Surveys

Another way in which the success of the MPSS can be explored is through examining
trends on CAYCI School Experience Surveys collected in 2018 and subsequent years.
Surveys gain insights from teachers/staff, parents/caregivers, and students about various
factors important to improving schools (i.e., school climate and culture, availability of school
and community resources, parent/caregiver and community engagement, etc.). Findings of
these surveys can be used to identify needs and strengths, but also to explore differences in
stakeholder perceptions over the years of the MPSS efforts. Table 6 provides the demographic
characteristics of survey respondents during each measurement year. Together, 76% of all
teachers/staff, 35% parents/caregivers, and 92% of students completed CAYCI SES surveys
in 2021; whereas 59% of teachers/staff, 24% of parents/caregivers; and 37% of students
completed them in 2018 (please note the most significant decrease in students was due to
less data collected at Hillcrest High School primarily). Response rates in 2021 were lower
due to COVID-19 related stressors. Nonetheless, the input from our stakeholders is always
valuable and informative in relation to measuring our progress toward improving the schools.
See the table in the “Appendix” on page 28

Data from 2021 reflect considerably more favorable responses across all items, with scores improving by 20-25%
on each of the items. When exploring 2021 data collected from teachers/staff from across the feeder pattern,
responses show:

* 84% of teachers/staff report “Student in need of extra learning supports are able to get them.”

* 92% of teachers/staff report “There is a system in place where teachers/staff can refer students and families
who are in need of extra learning supports.”

e 75% report “The learning supports and services in the schools meets the needs of students.”

FIGURE 2: Teacher/Staff Perceptions of the Learning Support System.

Trends in Teacher/Staff Perceptions
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Data from students also provide insights related to the overall school climate and well-being. As shown in Table
6, the percentage of elementary school students reporting favorably on school climate variables has remained
positive relatively stable from 2018 to 2021. For example, 79% of elementary school students in 2018 and

80% in 2021 reported they “enjoy coming to school;” whereas 88% reported having a “positive attitude toward
school” in both 2018 and 2021. Scores on a sense of belonging were more favorable in 2021 (10% more students
reported feeling they belong), suggesting improvements in this area. Comparisons between 2018 and 2021 data
for secondary students for the most part demonstrate favorable trends over-time. Impressively, sense of safety at
school (up 17%) and in the community (up 8%) were more favorable in 2021, as were reports of “enjoy coming to
school” (up 6%, but still relatively low overall given 59% of secondary students do not report enjoyment). Data on
internalizing symptomology across the feeder continue to remain a priority, especially given increased stressors
students and families have faced during the pandemic. Many more elementary school student data, in particular,
are reporting increased symptomology in 2021 as compared to 2018.

TABLE 6: Percent of Students Reporting Favorable Responses.

2018 2021
Positive Attitude Toward School
Elementary 88% 88%
Middle/High 54% 55%
Enjoy Coming to School
Elementary 79% 80%
Middle/High 35% 41%
Feel Like | Belong at School
Elementary 74% 84%
Middle/High 44% 48%
Feel Safe at School
Elementary 81% 85%
Middle/High 42% 59%
Feel Safe in the Community
Elementary 82% 84%
Middle/High 49% 57%
Feel Sad in the Past Week
Elementary 34% 38%
Middle/High 48% 43%
Feel Worried in the Past Week
Elementary 28% 34%
Middle/High 53% 44%
Had Trouble Sleeping in the Past Week
Elementary 40% 52%
Middle/High 48% 46%
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Parent/caregiver responses on various indicators of school and community supports and engagement also were
more favorable in 2021, marking improvements in perceptions over the course of CCM adoption (See Table 7).
Data collected in 2021 from 1,470 parents/caregivers across the feeder pattern indicate:

+ 70.8% of respondents report the “school is a place where families can go to get help when needed.”
+ 84.8% report parents are “welcome at the school.”
+ 81.5% report that “the school cares about families.”

Together these trends demonstrate successes with MPSS efforts by demonstrating progress in improving
parent/caregiver and community engagement in the school and increasing the level of supports and services
available to students and families over-time.

TABLE 7: Parent/Caregiver Average Responses in 2018 and 2021.

2018 2021
Parent/Caregiver Responses
Experiences of Teacher/School Support 3.93 415
School/Community Support Services for Parents/Caregivers 855 3.72
School Support for Parent/Caregiver Engagement 3.83 3.95

( ( ... a lot of our children and families or a lot of our students are not
engaged in youth development type activities outside of the school
building. It’s difficult for them for a variety of reasons to access those
youth development opportunities out in the community and so we've
really looked at how can we start bringing some of those youth

development activities to our school building.

— Principal

b
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Summary of Findings

Comprehensive approaches to address intergenerational poverty require multiple priorities.
MPSS strengthens the educational system, builds schools as hubs of community support,
and engages the community in reinvestment strategies. The MPSS provides the infrastructure
for this work to happen in the Hillcrest High School feeder pattern in Canyons School District.
This cross-sector partnership involves over 40 public and private partners in collective efforts
to ensure all students succeed in school and successfully transition to adulthood. By building
upon its successful community school model, Canyons, United Way of Salt Lake, the City of
Midvale, and their numerous partners have systematically organized programs/services focused
on academic learning, positive youth development and school climate, parent/caregiver
engagement, and community partnerships. MPSS demonstrated pivoting ability, too, when
critical supports for students and families needed the most during COVID-19. The number of
services and supports provided to students and families is impressive.

There are several indicators of success. CAYCI School Experience survey findings across all three stakeholder
groups, including students, teachers/staff, and parents/caregivers, show improved trends in perceptions of school
climate-related factors. Teachers/staff and parents/caregiver perceptions demonstrated the improved availability
of school community resources and enhanced school supports for students and families. Other data point to a
strengthened learning support system across the feeder pattern, as student needs are identified earlier and acted
up with responsive services.

These findings are noteworthy especially given the stressors placed on students, families, and the schools during
the pandemic. The five schools of focus in the MPSS did not miss a beat. During COVID-19 they stepped up to
meet the needs of the community through the CSFs’ coordination work, the programs/strategies across the 5
pathways of the CCM, and the additional pivots needed to support student learning and family stability during
COVID-19. Additionally, there has been the deepening of school improvement planning processes across the
schools. Infrastructure supports at the district level and within the schools (such as the formation of new student
support teams and creation of new communication challenges) have elevated the implementation and adoption

of the community schools across the feeder. Other innovations developed at these Community Schools also have
been adopted across the district, including ones such as CARE Team processes incorporated into the district-wide
SSTs and the broader data dashboard.

There are still significant needs, however, especially given the significant challenges evident when there are

high levels of poverty in a community. The Hillcrest feeder is one such area, as many families struggle with
intergenerational poverty and its related factors such as homelessness and food insecurity. Many students

face multiple barriers to learning and were already behind prior to the pandemic. COVID-19 did not help close
any achievement gaps, and in fact, many of the students and their families in the Hillcrest feeder pattern were
disproportionately hit by the COVID-19. There continue to be significant needs, and the community still calls for
more programs/services for students and families. A good example is in the CCM npillar related to school climate/
youth development, where CAYCI-SES survey results found that 66% of elementary students indicate a need for
after school programs, 85% identified a need for arts programming, and 64% report the need for sports. MPSS,
however, provides the backbone infrastructure necessary to foster tight linkages among school and community-
based resources, solidify partnerships among youth and family serving organizations, leverage assets to support
new and expanded programs/services to address gaps and needs, and strengthen relationships among the people
who serve the most hard-to-serve students and families. The collective impact generated across these first three
years of implementation is evident, and the MPSS structure (inclusive of all its partners) will no doubt continue to
work towards lifting students and families out of poverty for years to come. There are some evolving priorities that
are important to highlight as this report concludes.
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What’s Next?

Sustain Important Innovations in These Five Community Schools
and Beyond.

MPSS efforts related to the Canyons Community School Model have been critical for supporting students and
families in the Hillcrest feeder. Specifically, efforts over time have been highly successful, especially as the
schools have become places where students and families feel welcome and supported. Specifically, student
perception data demonstrate the students report they feel safe, have a sense of belonging, and for the most
part enjoy coming to school. Attendance is still suffering, however, especially during the pandemic even though
students feel connected to school. There are too many stressors faced by families. Additionally, data from
parents/caregivers demonstrate how they also perceive these schools as safe and welcoming places. Now
families will come to the schools to access supports, get information about services, learn new skills, and
participate school and community engagement activities. Future efforts can build upon these foundations
and find ways to further engage students, parents/caregivers and community members in the future. The
community school infrastructure and the MPSS coordinating functions must be sustained as they are needed
now more than ever as the school community strives to get schooling and life, in general, back to normal.

One key component of the model is the addition of a full-time CSF in each building. This person serves as the
backbone of the school community as s/he coordinates services, leverages resources for students and families
to address non-academic barriers, truly engages the families in the school, and serves as a single-point-
of-contact for referrals and linkages. The CSF role is critical to sustain in these schools where so many
students and families are challenged by poverty and its correlates.

Additionally, another important element is the extensive data system that includes the use of CAYCI-SES surveys
for planning and the data dashboard for assessment and progress monitoring. Also, the re-design of the SSTs
based on the CARE Team model has been an important infrastructure component that now helps students
across the entire district. Lessons learned in the MPSS Community Schools continue to inform broader district
improvements and continue to guide infrastructure development so that top priority needs at the student-,
school-, and district-level can be addressed in real-time. Using these schools to pilot innovations that are
relevant for improving schools across the district has proven fruitful and should continue in the future
(especially as learners are becoming increasingly diverse across the district).

Continue Perioritizing Programs/Services That Build Upon
Canyon’s District-Wide Innovations.

To ensure all students achieve, especially those faced with the most barriers to learning as in the Hillcrest feeder
pattern, additional programs/services and partnership are needed. Before and during the pandemic, these

five Community Schools served as places where families would go to get supports. COVID-19 is not going
away anytime soon, and the school community must continue to pivot and provide additional supports to
students and families in the areas of family supports for basic needs, student interventions and positive
youth development, and technology innovations.

Additionally, there continues to be a need for addressing achievement gaps and additional learning losses due
to COVID-19. The teachers and school staff, however, have learned a lot in the past few years about how to
motivate learners, pivot to individualize teaching/learning, use technology to support learning, and do whatever-
it-takes to ensure students are ready and able to learn when they get to school. These innovations in teaching/
learning should continue as schools and its teachers/staff bring these individualized, personalized
instructional strategies into their classrooms as they move forward.
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Significant achievements also have been made in relation to the provision of mental health services in the
schools. Student support staff (i.e., school social workers, school counselors, etc.) have been added across
the district, community mental health services have now been co-located at the school to assist with access
and continuity of care, and important structures like the SSTs are in place to identify needs and symptoms
early and put interventions in place. Data at Canyons and nationally show increased levels of mental health
concerns among children and youth, pointing to the continued need to sustain and build upon the school
mental health agenda in the Hillcrest feeder and across the district.

Deepen Commitments to Career Pathways for Students and Adults
Across the Community.

Intergenerational poverty continues to be ever-present in the community served by MPSS, as 70% of
students across feeder pattern live in poverty. Mobility rates also are indicative of family instabilities, and
43% of students report moving 2+ times in their lifetime. Additionally, 18% of students across the Hillcrest
feeder pattern are experiencing homelessness. The work of MPSS through the Canyons Community
Schools Model must strengthen educational programs/services to support career pathways out of
poverty.

Efforts are already underway at one Community School, Hillcrest High School. Previous data from the
CAYCI-SES indicated that only 42.9% of students surveyed believed that what they were learning in school
would help them get the job they want. District, school and community leaders took this on as a challenge,
and are now working to improve career pathways offered at Hillcrest High school. The school, in partnership
with Savage and the United Way of Salt Lake, have developed a Transportation and Technology Pathway
that engages students in coursework and internships focused on distribution channels, 21st century life
skills, technology education, and computer sciences. The result has been the creation of a meaningful career
pathway for students to jobs to meet workforce demands of the future. MPSS efforts should build upon
these successes and create more innovative educational offerings for students, parents/caregivers,
and community members to support transitions out of poverty. Adult education offerings can be further
expanded to support pathways to high school diplomas, trainings that result in certifications and licensures
in the trades, linkages to community colleges, and channels to higher education.

In conclusion, MPSS efforts have solidified the Canyons Community Schools Model in all five schools in the
Hillcrest feeder pattern. Future efforts can build upon these successes specifically by strategizing in relation
to these recommendations and developing future priorities. The infrastructure is in place, as partners have
come together to support students, parents/caregivers, and the community-at-large. The schools are seen
as hubs of the community. Students and families feel welcome and supported and will access services

and supports at the schools (such as food assistance and mental health supports) that are greatly needed.
Efforts must continue in Canyons to help propel the students and families out of poverty. There is more
work to be done, but now is the time to open the doors to new innovations and partnership that truly move
students and families out of poverty.

To learn more information about MPSS and Canyons Community Schools, please contact Wendy Dau
(email: Wendy.Dau@canyonsdistrict.org). For details about this report and research, please contact Dr.
Dawn Anderson-Butcher (email: anderson-butcher.1@osu.edu).
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Appendix

TABLE 2. List of MPSS Partners

MPSS Partners

Canyons School District

United Way of Salt Lake

City of Midvale

Boys and Girls Club of Greater Salt Lake
Canyons Education Foundation Community
Building

Community Initiative

Family Support Center

International Rescue Committee

The Larry H. Miller Foundation

Latinos in Action

Midvale Road Home

Savage Services

PLAYWorks

Sandy Chamber of Commerce

Salt Lake County Government

Promise Partnership Regional Council

University of Utah Dept. of Education, Culture and
Society

University of Utah College of Social Work
Utah Afterschool Network
Utah Community Action

Utah Division of Substance Abuse and Mental

Health

Utah Food Bank

Utah Health Policy Project

Utah Partners for Health

Valley Behavioral Health
Mountainview Christian Assembly
Hopeful Beginnings

CHG (medical hires)

Tyler Library

Department of Workforce Services
Project Connection

Utah County Health Department
Eye Care for Kids

Wasatch Residential and Gardner Group
Usana Kids Eat Junior League
Community Nursing Services
Utah State University

FIVE.12

Wadsworth Development

South Valley Sanctuary

Plazas Communitarias

University of Utah Psychology Department

American Red Cross
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Appendix

TABLE 6. Demographics of Survey Respondents in 2018 and 2021

Using Community Schools to Address Intergenerational Poverty

2018 2021
TEACHER/STAFF RESPONDENTS
Number of Respondents 424/556 possible 322/546 possible
Gender
Female 73% 80%
Male 16% 15%
Other/No Response 11% 5%
Race/Ethnicity
White Caucasian 71% 62%
Hispanic/Latino 8% 11%
Multiracial 2% 2%
Other 3% 5%
Did Not Report 16% 20%
Role
Classroom Teacher 43% 60%
Instructional Support 10% 13%
Support Staff 16% 19%
Administration 3% 2%
Other 28% 6%
PARENT/CAREGIVER RESPONDENTS
Number of Respondents 1371/3938 possible 890/3766 possible
Gender
Female 74% 79%
Male 21% 17%
Other/No Response 5% 4%
Race/Ethnicity
White Caucasian 45% 46%
Hispanic/Latino 29% 20%
Asian 10% 5%
African American 3% 3%
Other/No Response 13% 26%
STUDENT RESPONDENTS
Number of Respondents 3508/3818 possible 1406/3762 possible
Gender
Female 45% 35%
Male 45% 41%
Other/No Response 10% 24%
Race/Ethnicity
White Caucasian 38% 29%
Hispanic/Latino 26% 29%
Asian 5% 2%
African American 5% 6%
Other/No Response 26% 34%
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